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Introduction
Some elementary children may have problems forming and maintaining positive
relationships with their friends. Without these kinds of social-emotional learning and
self-regulation skills, children may not form strong relationships with their peers and experience
poor academic and social performance. Therefore, I created a three-day lesson on multiple ways
of enacting kindness for a group of Kindergarten, first grade, and second-grade students in the
Afterschool Academy (Expanded Learning Opportunity) Program at Olson Elementary School in
Marina, California.
Needs Statement
Too many children have challenges forming and maintaining positive relationships with
their friends. Attending Elementary school allows children to practice their interpersonal skills
and learn about relationships through playing and completing activities. However, research has
shown that more emphasis needs to be placed on supporting children to be friendly, confident,
and curious individuals during elementary school. Strong social skills enable children to interact
with adults and their peers and enable them greater autonomy and success in the future.
Furthermore, a study published by the National Association for the Education of Young Children
cited that mentally healthy children have raised levels of academic accomplishments and
optimistic social exchanges and more eagerly participated in class exercises (Hyson, 2004;
Kostelnik et al., 2015). Conversely, children who display social and emotional tribulations tend
to follow the rules and participate less in learning activities. They may have more potential to
regret nonacceptance by classmates, have lower self-esteem, do inadequately in school, and be
demoralized (Hyson, 2004; Kostelnik et al., 2015).
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Therefore, a child's emotional health is as essential as their physical health and can
impact their capacity to evolve and live a better life. Likewise, it is essential to place children on
a similar base to succeed; emotional and social education encourages students to sufficiently
comprehend their beliefs and emotions, become more self-aware, and better their empathy for
others within their community. To be thriving, kids need to be able to assemble and maintain
healthy personal relationships and the resulting skills needed to maintain them, from knowing
how to maintain eye contact to engage in polite conversation with their peers (Li. 2019). A child
who works well with others can achieve great things socially and academically (Atherley. 2004).
To address the issue of social-emotional learning, I have created a three-day lesson for
kindergarten to second graders attending the Afterschool Academy Program at Olson Elementary
School in Marina, California.
Theory
Bandura’s social learning theory assumes how cognitive factors and environmental
impact affect children's comprehension and behavior. Behavior is understood from the
environment via the method of observational knowledge. Children learn social skills by copying
behavior that they have watched and observed from various sources, ranging from their parents
or role models or through the media they consume. With this in mind, I will conduct a
social-emotional activity with a group of elementary school children in the hopes of increasing
their attention, improving their educational abilities, and promoting good behaviors for them
both inside and outside the classroom. I will have them watch a video, "Social Emotional
Learning Videos for Kids: Self-Awareness & Strengths," to help children observe positive
emotional behavior with the end goal of them replicating such behavior. Finally, I will attempt to
use positive feedback to encourage children to be mindful of their emotions by rewarding them
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upon completion of an emotional identification sheet. I feel this connects to Bandura's Theory
because children are receptive individuals and have the capacity to learn positive ways of
identifying and dealing with emotions through interacting with their role models. With my
training, when children see that there are rewards given to good students they will participate and
try to learn social-emotional skills.
Consideration of Diversity

My project will be at Olson Elementary School in Marina, California. Specifically, it will
be conducted at an after-school program with a group of 11 first-graders aged 6-7 years old.
According to their School Accountability Report Card (SARC, 2021), Olson Elementary is
comprised primarily of students from a Hispanic background. Despite the fact that there are
several ethnicities present within the student body, 50% are Latino, 25% are white, with the
remaining 25% of students are of African American, Filipino, Asian, and Pacific Islander
descent. I feel that their relative age and understanding of one another make this a nonissue. I
will introduce my project in this school with a small group of those students from different
cultures because when I do my project with different cultures I will get results closer to reality.
One of my concerns is due to their young age, the students may not know how to treat other
students nicely or gently. To rectify this, I will attempt to model positive social behavior in the
hopes that they will learn from my example. I will do my project in English to help all the
students understand the project and focus on how to improve inside and outside the classroom.
Due to the simplistic nature of my study and the nature of the positive reinforcement method I
have chosen, I feel that this project is for only elementary school students, and is not possible to
stratify in the same method for middle school or high school-aged students. Finally, I will give
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some gifts to those who will participate perfectly during my project so that they feel more
inclined to do so.
Learning Outcomes
I intend to conduct a three-day-long lesson plan at Olson elementary school.
By the end of the project, participants will:
1- identify specific emotional states such as anger, sadness, or anxiety
2- express and identify when they are feeling certain emotions such as anxiety or depression
3- demonstrate respectful behaviors to peers and adult
Method
Over the course of three days, I conducted a series of tests with a group of after-school
first-grade students to gauge their emotional intelligence. This was conducted using a
combination of positive reinforcement, mindfulness exercises, and viewing short educational
videos.
Day 1
On the first day, I gathered the group of students on the carpet and introduced my name to
them; most of them knew me very well and some did not. I explained to them why I gathered
them and gave each of them a “ Good Choice Chart” (See Appendix A), which listed several
behaviors for them to identify and track whenever they experience said emotion. I made a
behavior chart to help them keep track of their emotions and behaviors. Each student wrote their
name on it. I explained to them that this chart is for a week and instructed them to keep track of
whenever they demonstrated one of the various behaviors on the sheet every day. After one
week, anyone who filled out the chart will receive a gift. The chart was specifically designed to
teach them meaningful emotional life skills, including the ability to comprehend themselves,
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create a favorable self-image, take accountability for their activities, and develop connections
with friends around them. This "Good Choice Chart" that I gave them encourages students to
behave and conduct themselves responsibly"

Day 2
On the second day, I asked the students about how their day is going. Following this, I
asked them if they had demonstrated any of the behaviors on the sheet I gave them yesterday and
also kept track of those behaviors. Some marked all of them and the others marked most of the
answers, but not all. I divided the students into two groups and let each group watch a different
video and let them summarize the video. I told them to focus while watching the video because I
will ask each student different questions about the video to make sure they understand it. The
video was about 10 minutes in length and was an academic video for children to understand
emotions such as kindness and respect, and enhance their self-esteem by learning what kindness
is with a short story. (https://www.youtube.com/watch?v=bP4_XoPFOZA). I asked them what
they learned from the videos and they said they were about making friends and being kind to
them, asking an adult for help, and talking about their emotions and feelings (See Appendix C). I
told them we were done today and reminded them to mark and fill out their charts to receive a
gift tomorrow.
Day 3
On the third and last day of this program, I told them this would be our last day, and I
would see their sheets at the end of the day to see how many students filled them out. Afterward,
I read a book to them titled Mindful Mentality Respect (Atherley. 2004). This book was about
what respect means and how to practice it. After finishing reading the book, I gave each student
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a paper and asked them to write one sentence about what they learned from this book. Once they
completed this short assignment, I then collected and read what they wrote loudly in front of the
group (See Appendix C). At the end of the school period, I asked them to bring their chart to see
what they did on them. All the students who filled out the good choices chart got a special gift
and I told them they should keep their chart and continue working on it until the end of the
school year.
Results
Learning outcome 1 was that participants would be able to identify various emotional
states and how to express themselves when under emotional duress. I believe this learning
outcome was met by observing my student’s positive conduct by seeing them raise their hands
cheerfully and reinforcing such behaviors by responding positively when they had any questions
or responses. I asked the students to answer the questions in the Chart. I reviewed all the answers
they wrote on their worksheets and tallied how many times they documented feeling an emotion
such as anger or happiness to ensure they understood everything correctly. I made the behavior
chart to help them keep track of their emotions and behaviors (See Table 2). Overall, a majority
of the students reported feeling embarrassed or angry, demonstrating to me that the students
know when they are feeling angry, but not when they are feeling sad or anxious. Later in the
course of this project, I showed them a video on how to make friends and be kind to one another.
I observed the student’s responses to the video, and it was apparent that they comprehended the
lessons of the video because they were raising their hands happily and grinning when they talked
about emotions and feelings.
Learning outcome 2 was that students can express and identify when they are feeling
certain emotions such as anxiety or depression. Again, I consulted their worksheets and tabulated

SOCIAL-EMOTIONAL SKILLS IN THE FIRST GRADE STUDENTS
7

how many students reported feeling a certain emotion or if they acted a certain way (see table 1
and table 2). Before the program, I asked which students were able to finish their chart and all of
them replied that they had not. But, after the program, they were able to finish the charts with the
help of positive reinforcement, such as them receiving a gift upon the completion of their chart.
This learning outcome was, in general, achieved satisfactorily by the students and I believe there
is proof that this learning outcome was partially met. Because they didn’t track their feelings.
Learning outcome 3 was that the participants were able to demonstrate respectful
behavior to peers and adults. After the students finished the behavior chart, I read them a book
named “Mindful Mentality Respect'' and asked them to write one sentence about what they
learned from this book. After that, I then read aloud what they wrote (see appendix C). Finally, I
asked them to bring their sheets to see what they did on them. After observing the resulting data
from their behavior sheets, alongside their responses to me reading the book on mindfulness to
them, I concluded that they were able to satisfy learning outcome 3. I believe that this learning
outcome was met because all the participants responded to the instructions I gave them
positively.
Discussion
I finished my project successfully with a group of elementary school students from Olson
Elementary School, located in Marina, California. Eleven students participated over three days in
this program. Over the course of this study, I gave each student a behavior chart and explained it
to them, and told them there will be physical gifts rewarded to them when they finish their chart.
I also showed them videos, read a book on mindfulness to them, and led guided activities to
assist students in learning and internalizing social-emotional skills.
In the end, the students were successful in comprehending and internalizing
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social-emotional skills. They also responded to the instructions I gave them positively,
demonstrating that they satisfactorily completed the learning outcomes devised for this project,
particularly Learning Outcomes 1 and 3.
Bandura's cognitive theory assumes how cognitive and environmental factors can impact
a young child’s comprehension and behavior abilities. For children, behavior is learned from the
environment via the method of observational knowledge. In the community, youths develop
positive social behaviors through many effective modalities, such as family, TV, friends, or
teachers at school.
This project also benefited from the fact that I have a good rapport with the parents of the
children. Before I conducted my research, I presented to their parents and teachers the benefits of
teaching their children social-emotional skills, and they became excited. The teachers noted that,
during this project, their students started raising their hands before asking questions and speaking
gently to other students. " One parent even commented to me before their children went on
Spring Break that "this program was instrumental in learning the meaning of social-emotional
skills. This links to Bandura’s Cognitive Theory due to the fact that I function as a sort of
environmental factor in the development of a student’s behavioral ability. Overall, I feel that the
students were able to meet the learning outcomes expressed in this project satisfactorily, and am
hopeful that they are able to take these lessons to heart and continue developing their emotional
intelligence.
If I were to conduct this project again I will do the same thing in the future but with more
children. I will extend the project for the whole school year instead of 3 days only because young
children learn more when we repeat it over and over. I will include a better-planned worksheet
to teach them how to increase their emotional intelligence. I will add more options to the good
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choice chart. In general, I feel that this project was completed satisfactorily and helped not only
myself in regards to my education, but also helped my students in developing their emotional and
social intelligence.
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Table 1
Percentage of how many times each section of the Good Choice Chart was filled out
Choice They Made:

# of times response

Have my materials ready

100%

Keep my hands and feet to myself

100%

Use the respectful words ( thanks)

100%

Clean up my space

100%

Complete all my assignments

100%
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Table2
Feelings and emotions expressed by students
feeling before they made that choice

# of times mentioned:

sad

3

angry

5

disappointed

3

jealous

1

lonely

2

embarrassed

6
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Appendix A
Good Choice Chart Template.
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Figure 1
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Figure 2
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Figure 3
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